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* Open University Regional Centres

* Organise some student support

* Organise some face-to-face tuition at local study centres

You may know that theODUhas a network of regional centres around the UK. The

main function of these regional centres is to organise some student suppert

answering queries from studentsand to organise the face to face tuition that the

OUstill providesalthoQ Y dzOK GdzA GA2Yy A& y2¢6 2y fAYySo

Of course the centres are expensive to run and recently the one in the South East of
England was closed. The others are now being reviewed, possibly with a view to
either the closure or amalgamation.

2Sff dzyAOSNBAAGASA R2yQl lfglea 221 F2N
my old colleagues thought that perhaps it should in this case so | was asked to
undertake a review of the role of2f tuition in distance education to inform the

review.
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Face to face teaching in distance education

Literature Survey  Institutional Survey Cost-benefit analysis
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| decided oma three point approacly a literature review, a survey of some distance
institutions and an attempt at a cosbenefit analysis.
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1. Literature Survey

+ Little research into specifically f2f teaching. Most
current research is into e-teaching

+ No cost-benefit analyses of f2f teaching
vs e-teaching

+ Some authorities believe e-teaching is as expensive as
conventional distance teaching

+ Best evidence is from blended teaching

Starting with the literaturereview | rapidly found that there is very little research

into f2f teaching in DE. Most research at the moment is intéearningg or e-
GSFOKAY3 a Al aKz2dzZ R Y2NB I OOdzN)» 4GSt e& oS
could find that anyone has looked at the costsf@f teaching against ¢eaching

altho some eminent authorities believe that-¢eaching is as expensive as

conventional correspondence education. The best evidence comes from blended
teaching.

6b23GS L akKigIHOKNSYTFBEMNI [iy2R WBo f Sy RISRI NS YOKQ v 3
YR Wof SYyRSR S| NYyAy3dQorndt. SNhatdlistayicE A& o KI
institutions do isteaching;L. G KAY 1 AGQa dzaS¥dz (G2 NBYSY]
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Blended teaching (learning)

Proportion

of Content Type of Course Typical Description
Delivered Online

Course with no online technology used —

o LAEere content is delivered in writing or orally.

Course which uses web-based technology to
facilitate what is essentially a face-to-face

1t029% Web Facilitated course. Uses a course management system
(CMS) or web pages to post the syllabus and
assignments, for example.

Course that blends online and face-to-face
delivery. Substantial proportion of the content

30t079% Blended/Hybrid s delivered online, typically uses online
discussions, and typically has some face-to-
face meetings.

A course where most or all of the content is
80+% Online delivered online. Typically have no
face-to-face meetings.

Allen, 2013

Blended or hybrid teaching is where teaching is carried out by a mi2band

2yt AYySo ¢ KSNBE Qa -tinke&chirk) datiRtons hét biandkel ¥ T dzf €
teaching is more effective than either traditional or pure online teaching. But

0 KSNBEQa f A (dist8nceSedukalds yhshitBtio B NE Y
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Comparing pure online, blended and web-facilitated
programme completion rates % (Burns, 2013)
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However this is an example @ study of comparisons in a distance education

programme which suggests that blended does better than whlsilitated and much
0SGASNI GKIYy LlzNBE 2yt AySo dzdh AGQa | avyl
bigger comparisons.

So | tried a survey of distance institutions to see if | could find out what they were

doing.
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2.

Institutional Survey

| UNIVERSITY | INTERNATIONA
OF LONDON | PROCRAMMES
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remember when visiting Papua New Guinea | arrived at the airport in Port Moresby
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So | sent a brief survey to some of these institutions. But | also studied a couple of
case studies in a little more depth. The first case study was our own London
International Programmes

#




Two institutional case-studies
1. University of London International Programmes
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Some conventional and distance education graduate rates compared

The International programmes are particularly interesting because iagne
courses are presented in two different waysone institution-based with face to
face teaching and one entirely & distance
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Two institutional case-studies
1. University of London International Programmes
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UoLIP Institution-based - f2f teaching L
Same courses, same entry qualifications
UoLIP Distance only - no f2f teaching

Difference in graduation rates ~ 45% points

The results are vergifferent. Institution based graduation rates are 61.5 % whilst
the distance rates are 15.7% a difference of around 45% points. Since both modes
are the same content with the same entry requirements the difference must be
largely due to the support and teaching at fate face institutions.

The other case study is in quite a different plag&outh Korea
#




Two institutional case-studies

2. South Korea

Population | Household Speed
internet
access
‘e: South Korea | 50 million 97% 82 Mbps
% UK 60 million 80% 29 Mbps

South
* Korea

South Korea is similao the UK in size and development (although of course they
KIS GKS LINRofSY 2F KIF @Ay13
YENNR G SaolOl LS FTNRY KIF@Ay3

But there is one difference South Korea is much better connecte®7% internet
access at much higher speeds. Its main distance institution is the Korean National

Open University.
it
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There are resemblances between tleNOUand the UKOU They werdounded at
much the same time and are not very different in terms of the numlzérstudents
and regional centres. There are big differences in terms of staff only partly
accounted for by thé Y h |reQearch focus.

| was lucky enough to work there for a while in 2006. Time for a few photos (a
psychologist at theDUhas discovered that looking at photos makes people happier
than either sex or chocolate).

#

11




